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Abstracts: The Israeli-Palestinian conflict remains one of the most enduring and polarizing
geopolitical issues, often shaping global public opinion. Indonesia, a long-standing supporter of
Palestine, has consistently aligned itself with the pro-Palestinian narrative. Amid the ongoing
search for peaceful resolutions, peace education has gained recognition as a vital approach to
fostering understanding and mutual respect. This study examines how Palestinian and Israeli
adaptations of Sesame Street, a puppetry TV show, titled Shara’a Simsim (e« £)L&) and Rechov
Sumsum (DIONID 1IN1)—can serve as effective tools for peace education. It addresses two main
questions: (1) What peace education values are embedded in these programs? and (2) How do
Indonesian students perceive the Israeli—Palestinian conflict after engaging with the shows? Using
a mixed-methods approach, the study combines content analysis with survey involving thirty five
(35) students of UIN Sayyid Ali Rahmatullah Tulungagung, Indonesia. The findings reveal that the
Palestinian and Israeli versions of Sesame Street promote core values of peace education,
particularly coexistence, tolerance, adaptability, pluralism, and equity. Furthermore, the study
observes a positive shift in students’ perceptions, suggesting that exposure to such educational
content can nurture more empathetic and balanced understandings of complex international
conflicts.
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Introduction
The Israel-Palestine conflict, which has been going on for almost a century, has always

been a sensitive issue in the world. The history of this conflict could be traced to the rise of
major nationalist movements among Jews and Arabs in the late 19th and early 20th centuries,
which sought to achieve Middle Eastern sovereignty (Gelvin, 2005). In 1917, during World War
|, the British government issued the Balfour Declaration, which expressed its support for the
establishment of a "home for the Jewish people" in Palestinian land. This support sparked
massive migration of Jews from all over the world to Palestine (Neal, 1995). As a result,
resistances form Palestinians and Arab world were escalating. To provide solution, UN offered

the Resolution 181, a partition plan to divide the British Mandate of Palestine into Arab and
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Jewish states. However, in 1948, Israel unilaterally proclaimed its independence, causing angers
among Palestinians and the Arab world. A major war erupted between Israel and Arab countries
that resulted in Israel’s victory. This event is infamously known as An-Nakba (great disaster).
Palestinians were scattered across the world and the eternal conflict began (Rasyid, 2022).

The number of people killed in the Israel-Palestine conflict remains the highest in
modern history. Only in two years (2003-2005), more than 50,000 people have died in Gaza
than in any previous 40 years (Aljazeera, 2025). In any conflicts in the world, children are the
ones who suffer the most. Children living in war-affected countries live in constant fear,
experiencing grave violations of their rights, with serious impacts on their mental health.
Chronic exposure to war violence has damaging effects throughout childhood. Some youths
exposed to war violence are more likely to act aggressively afterwards, and some are more
likely to experience post-traumatic stress symptoms (Huesmann et al., 2023). Many experts
believe that education could be one of the best solutions.

Education has a central role in helping people to experience more peaceful, tolerant,
and inclusive societies, and providing people with the understanding, skills, and values they
need to cooperate with others (Samura, 2013). In the context of wars and conflicts, the
concept of “peace education” emerges. UNICEF defines peace education as “the process of
promoting the knowledge, skills, attitudes and values needed to bring behavior changes that
will enable children, youth and adults to prevent conflict and violence, both overt and
structural; to resolve conflict peacefully; and to create the conditions conducive to peace,
whether at an intrapersonal, interpersonal, national or international level.”(Saifuddin &
Chotib, 2022).

Puppetry is one kind of platforms used by many educators to promote peace. In puppet
shows, the storytellers utilize drawings, dramatic voices, puppets, toys, dolls, stuffed animals,
gestures, and theatrical effects to convey their messages. Many research show that young
students are captivated and interested by puppetry. By using puppetry, the teachers share
images with their students that reflect moral issues. These images promote discussion, and
allow students to re-examine their own thoughts and ideas and to clarify their values, given
most of the stories in puppetry deal with moral choices or incidents (Clendinning, 2019).

Unfortunately, in fact, puppetry is rare to utilize in formal schools because of technical

difficulties, lack of resources and limited time. Many still considers them as merely
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entertainment, ignoring the educational purpose. Therefore, the use of puppetry for
education shifted to audio-visual media like television and YouTube. One thing to note is that
education is not only conducted in classrooms because the term of “education” itself refers to
process of developing knowledge, skills, attitudes, and values leading to behavior change,
whether in formal (in schools) or non-formal (out of school) (Aslamiah et al., 2021)

One of the most popular puppetry shows broadcasted on air is Sesame Street. Created
40 years ago in the United States and now in 120 different countries, this program has tackled
literacy and numeracy, race relations, environmental concerns, and health and hygiene.
Sesame Street was created as an educational supplement to the frequently uneven
educational opportunities in schools. This show was endorsed by an NGO called Children’s
Television Workshop (CTW; now Sesame Workshop) in 1967, and the show began production
in 1968. The program was based on curricular models developed and continuously updated
by childhood education specialists that addressed basic academic skills and social
competencies (Clendinning, 2019). Sesame Street has been aired in more than 100 countries
in the world, some of them are dubbed in the local languages (with original versions) and 35
of them are co-produced by local TV companies incorporating local values, one of them is in
Israel/Palestine. In Israel, the show is titled Rechov Sumsum (Dionio aIN1) and in Palestine it
is titled Shara’a Simsim (pwew §)L&). Created in the late 1990s, Rechov Sumum/Shara’a Simsim
attempted to build friendship between and Palestinian children.

Some research have been conducted to examine the relations between education,
puppetry and peace building. The research conducted by Brown (2004) examines the influence
of visual arts on building students' character (Brown, 2004). He concluded that puppetry as a
form of visual art has a positive impact on the character development of students. However,
this study only focus on puppetry in schools. Another study conducted by Kearney and Levine
(2019) investigates the development of puppetry in wider platform like television. In this case,
they chose Sesame Street as the best example. They concluded that the exposure to Sesame
Street program improves early school children’s performancemand encourages positive
attitudes (Kearney & Levine, 2019). They suggests that television might be a good alternative
for early childhood education. A research conducted by Borzekowski and Henry (2011) proves
that the children in Indonesia with the greatest exposure to Jalan Sesama (Indonesian version

of Sesame Street) has better score in social development and cultural awareness (Borzekowski
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& Henry, 2011) However, all those research do not specifically talk about peace education.

Despite Sesame Street’s generally positive reputation for fostering peace, it is
unfortunate that there has been little to no research examining its impact in Indonesia. As the
most populous Muslim-majority country in the world, Indonesia has consistently expressed
strong support for Palestine, often positioning Israel as the opposing party (Rasyid, 2023).
However, there is limited awareness that numerous initiatives exist internationally with the
aim of promoting peace between both sides. Intellectuals, particularly academics and
university students, bear a significant responsibility to advocate for peace and to encourage a
more balanced understanding of the conflict. Accordingly, this article seeks to address this gap
by (1) analyzing the peace education values embedded in the programs, and (2) exploring
Indonesian students’ perceptions of the Israeli-Palestinian conflict after engaging with these
shows. The researcher firmly believes that this study will offer valuable contributions to the
fields of humanities and social sciences, while foster peace between Israel and Palestine.

This study employed a mixed-methods design, integrating qualitative content analysis
with guantitative survey research. This approach was selected because it allows for a more
comprehensive examination of the research problem by combining the in-depth, contextual
understanding offered by qualitative data with the broader, generalizable insights derived
from quantitative measures. The integration of both methods enables the strengths of one
approach to offset the limitations of the other, thereby producing a richer and more robust
interpretation of the findings (Creswell & Creswell, 2017)

The qualitative phase focused on the analysis of three (3) YouTube videos of Rechov
Sumsum (DIoONID 1IN1) and Shara’a Simsim (ewew gyls) —that contained explicit and implicit
peace education values. Data were collected through systematic observation and
documentation. Particular attention was given to selected dialogues and visual elements,
including settings, costumes, and other on-screen features that could be interpreted as
promoting peace and intercultural understanding. The quantitative phase involved the
administration of a structured questionnaire to thirty five (35) undergraduate students at UIN
Sayyid Ali Rahmatullah Tulungagung, Indonesia. The questionnaire was designed to capture
participants’ perceptions of the Israeli-Palestinian conflict after engaging with the selected
video content. This sequential combination of qualitative and quantitative data collection

allowed for a nuanced analysis of both the media content and its reception among Indonesian
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students.
Palestinian and Israeli Sesame Street as a Bridge to Promote Peace

Shara’a Simsim, a Palestinian version of Sesame Street was first premiered on April 1,
1998, as part of a groundbreaking Israeli-Palestinian co-production alongside the Israeli
version Rechov Sumsum, aiming to foster coexistence by delivering bilingual content that
steered clear of political or nationalistic imagery. The original collaboration ran until about
2002. From then until around 2011, the show evolved into a standalone Palestinian production
featuring local characters (including the muppets Haneen and Kareem) with more local
content. This show was partially funded by American government through USAID.
Unfortunately now the show has stopped for being produced and aired since 2012. The
researcher chose three (3) Youtube videos, consisting of two (2) Israeli version of Sesame
Street: Rechov Sumsum (Dionio aIN1) and one (1) Palestinian version of Sesame Street:

Shara’a Simsim (ewsw &)lz) which contains peace education value as follows:
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Figure 1:
Rechov Sumsum (DIONID 1IN) and Shara’a Simsim (pses & JLE),

{5 Israel: Rechov Sumsum - Mahboub's Friend
" (Hebrew with English Subtitles)

Sesame Workshop International - 314 rb x ditonton
8 tahun yang lalu

Figure 2:
Screenshot of Video 1
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Table 1:
Selected Dialog of Video 1

VIDEO 1 - Title: Israel: Rechov Sumsum- Mahboub’s Friend
Link: https://www.youtube.com/watch?v=q20qfF Sse0s

Story: Mahbub is a bilingual boy. He can speak Arabic and Hebrew. Mahbub wants to
introduce his friend Omar, a Palestinian boy to Abigail and Sivan, Israeli girls.

Translation Original Script
Mahbub: Wait a minute, how will I introduce him NX 17 12X IR )N, TNN VAT :2aNn
to all? Omar only speaks Arabic! [NV 1127 NIV 20910
Mahbub: Everyone will speak Hebrew and N7 INIVI N2V NAT 0212 :21ANN
Omar wouldn’t understand anything. 7T DIw A
Sivan: Wait, if he doesn't speak Hebrew, you ,NMN2Y 127N K7 NIN DX V0 :|I'0
can be the translator. Translate into D2INN .02NNN NIMY? 7121 NNR
Hebrew what Omar says, and what we ANIN INIVY NN IR NNV 91InY
say in HCbI’CW, translate for him into ,NNVU2 0DNNIX 1INIRY NN NN
Arabic. N, 17 DANN
Mahbub: They are my friends, Abigail & Sivan Ol g Jumal ¢ 3liaduo Y500 O guo
Omar: Hello I am Omar o BT bmye 1 yes
Mahbub: Omar said, Shalom 1 am Omar NIV 1IN D17V NIN AW AN
Abigail: Mahbub, How to say Hello in Arabic? ?Pn'aiva Di%w DMnIR 'R ,21200 20K
Sivan: Tell him Welcome to Rechov Sumsum DIONID 2INT7 XN N2 17 TN :[I'D
Abigail: Mahbub do you know that “right” is both "' 1 "122"w UTI' NNK AN 721N
“yamin” in Hebrew and Arabic N1V DA hNava
Sivan: Isn’t it wonderful to know that you can 0N NTY |12 :|I'D
understand one another even when you don’t X7 DN D2 NTNIN T 12N IWaNw
speak the same language? 219 ANIK DNATH
We’ll raise our arms o TR
We’ll raise our arms (Arabic) YR JEI S
Now we’ll clap our hands 0"93 NINNI 'WAUI
Now we’ll clap our hands (Arabic) L <
Let’s forget everything meanwhile G O
Dancing dancing D"an1 X 0"and
Dancing dancing (Arabic) D"N1 730 NIDY?
All the kids play together D'TIP™ 0TI
Suddenly we understand without talking at all, 0Rdy adys
Because you don’t need words to become friends 0T 93 TN

71TIW 122 01220 1INIX DINNS
72N NINY T2 021 7IX N2 NN 12
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ﬁ Israel: Rechov Sumsum - Noah and Brosh
.~ are No Longer Friends (Hebrew with Englis
Sesame Workshop International - 135 rb x ditontd

8 tahun yang lalu

Tent
(Stsame STaitT)

Israel: Rechov Sumsum - Noah and Brosh
are No Longer Friends (Hebrew with Engli...
135 1b x ditonton 8 thn lalu ...selengkapnya

Figure 3:
Screenshot of Video 2

Table 2:

Selected Dialog of Video 2

VIDEQO 2- Title: Israel: Rechov Sumsum- Noah and Brosh Are No Longer Friends
Link: https://www.youtube.com/watch?v=hmCV2gvg s4

Story: Noah and Brosh are two friends who are currently fighting and don’t talk to each
other because of different preferences. They are suddenly amazed how Tzachi (an Israeli
Jew) and Ibtisam (an Israeli citizen of Arab origin) are friends despite of their differences.

Translation

Original Script

Brosh: You (Ibtisam) and Tzachi
are friends? But you are very
different!

You are a woman and he is a man.
your hair is long and his hair is
short, you like coffee he likes
chocolate

You speak Arabic and Hebrew.
He speaks only Hebrew

?DM2aN 'NXINNK :wna

TIND DY DA DNN

722 RINENYIR DR

AP 121K WY 7

I[PIY 2NIN 'NXI N9 NANIR DX

NNV P YT RIN NNV NN YT DR

Ibtisam: We are different in many
ways. I am Arab. He is Jew..

N171N1 DIV 1ININ :OND'MAN
J1M2V DA N1V T IR TN XA .1V IR
NNy ;1A Nin

Ibtisam and Tzachi: we are also
similar in many ways. We are both
human, we live in same city, we love
peace and we love to help each other

,0TN 12 121¥ .0'21 022N D'NIT DA DNIN 1]
D'ANINI DI7W DANIN 1ININ 'V NNINA DYN 12NN
YWY TNK 1MUY
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Magazine: K Is for Kaffiyeh - nytimes.
video

Figure 4:
Screenshot of Video 3

Table 3:
Selected Dialog of Video 3

VIDEO 3
Title: Magazine: K Is For Kaffiyeh
Link: https://www.youtube.com/watch?v=jk7je-9qpP

Story: This video is actually a coverage of Sesame Street Israel-Palestine by New York Times.
This video consists of two parts: a song promoting coexistence between Arabs and Jews in
Israeli school and a footage of Shara’a Simsim episode about introducing holy landmarks of
3 religions in Jerusalem, such s Masjid Al Agsa, Dome of the Rock, etc

NIy NIay M1 DRI 1INIX we read in two different languages
702 TN 12T 22N but one thing is clear
NNIY 0'7'NN DX D) even if the words are different
719'0 ININ | TV 119'0N the story is still the same
02N Y NN we are two friends
NIaw My 0y wit two languages
I'TN' pNWI NI let's play together
D01IW 72 22 DY '0Man NI 212 NN 'R

Peace education encompasses a wide range of values, including nonviolence, gender equality,
human rights, historical awareness, communication skills, and tolerance of diversity. Among these, the
three videos above highlight coexistence as the most prominent value. Coexistence refers to the ability

of different groups or individuals to live side by side and interact meaningfully without threatening
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each other’s existence, even when disagreements, historical animosity, or cultural differences exist
(Gusic, 2022). In the context of peace education, the concept of cultural coexistence is particularly
relevant and, according to (Loring, 2016), consists of three main elements.

First, adaptability refers to one’s ability to respond to change, surprises, and challenges
constructively. In Video 1, for instance, Abigail and Sivan, two Israeli girls, face communication
difficulties when they meet Omar, a Palestinian boy, due to their different languages. However, they
eventually overcome this barrier by using music and dance as universal tools for communication. This
episode encourages children not to fear forming friendships regardless of differences in race,
nationality, or language.

Second, pluralism emphasizes valuing cultural diversity and recognizing the fundamental rights
of people from different backgrounds to share spaces and resources. In Video 2, Ibtisam, an Arab
citizen of Israel, demonstrates this value by showing Bosh and Noah that differences in race, ethnicity,
and religion do not prevent friendship but can instead enrich it. Similarly, in Video 3, the characters in
Sesame Street demonstrate respect for all three major religions by referencing them while Kareem
and Haneen admire the Jerusalem cityscape, symbolizing harmony and inclusivity.

Third, equity highlights the importance of protecting basic human rights and ensuring that no
group is marginalized. In Video 1, Sivan uses a wheelchair, subtly underscoring the respect for the
rights and inclusion of people with disabilities. In Video 3, the presence of both Arabic and Hebrew
within the educational content signifies equal access to education for Arab minorities in Israel.

Across all three videos, the values of peace, tolerance, and pluralism are consistently reinforced,
presenting powerful examples of how cultural coexistence can be nurtured through children’s

educational media.

Perception of Indonesian Students of the Role of Sesame Street in Peacebuilding

The researcher conducted a survey involving 35 respondents from UIN Sayyid Ali

Rahmatullah Tulungagung, most of whom are students majoring in Arabic Language, Literature,

and Education. Their responses provide valuable insights into the pedagogical and socio-political

dimensions of the program. The survey consisted of ten Likert-scale items and open-ended

guestions as follows:

Page | 37



»
! | o The'3/*International ConferenceloniCulturei&iLanguage

<k g

Table 4:
Survey Questions
No. Question Type _Of Scale /
Question Response

The vi livi h
e video conveys a message about living together Likert scale 155

peacefully.
The video teaches the importance of tolerance toward . 155
2 . Likert scale
differences.
3 The video highlights the importance of equal rights for Likert scale 155
everyone.
a T_he V|.deo teaches adaptability skills in diverse social Likert scale 1->5
situations.
5 The messages of peace are delivered in an easy-to- Likert scale 1-55
understand manner.
The characters in the program serve as role models for . 1-55
6 . . Likert scale
positive behavior.
The video helps me better understand the perspectives of . 1-55
7 . . Likert scale
both sides (Palestine and Israel).
8 Thg wdgo helps me see that peace is achievable despite Likert scale 1->5
major differences.
| believe the video can foster values of tolerance among . 1-55
9 . . . Likert scale
Palestinian and Israeli children who watch it.
The video motivates me to seek further information about . 1-55
10 . Likert scale
the Israel-Palestine issue.
1 What_messageilmpres§ed you the most after watching the O Text
Israeli-Palestinian version of Sesame Street? response
12 Do yOl.,I have anY suggestions or criticism for the Israeli- Open-ended Text
Palestinian version of Sesame Street? response
13 In your opinion, can audiovisual media (such as TV and Multiple Yes / No
YouTube) help reduce real-world conflicts? choice
14 What solutions would you propose to achieve peace Open-ended | Text
between Israel and Palestine? (optional) response

The result shows that the respondents expressed strong agreement that the video
effectively promotes peaceful coexistence (94.2%), equality of rights (94.2%), and optimism that
peace is attainable (94.2%). Furthermore, the video was considered effective in fostering
tolerance (91.4%) and empathy, motivating viewers to seek more information regarding the
Israel-Palestine conflict (85.8%). However, the area requiring the most improvement is the
video’s ability to enhance social adaptability, which obtained the lowest rating at 82.8%. The
overall average score reached 89.8%, indicating a high level of effectiveness.

Open-ended responses reveal that respondents found messages of tolerance, empathy,

and humanity the most memorable. Many participants emphasized that humanity should
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transcend religious and national identities, showing a deep resonance with the video’s core
values. Nevertheless, respondents suggested several improvements, including enhancing
creative storytelling, ensuring balanced representation between Palestinians and lIsraelis, and
expanding broadcast accessibility—especially within Palestinian communities that may face
viewing restrictions.

Regarding the role of audiovisual media, 57% of respondents believe platforms like TV
and YouTube can help reduce real-world conflicts, while 43% expressed skepticism, citing
concerns over bias and propaganda. Suggested solutions for achieving peace include promoting
education-based awareness, involving neutral mediators, and encouraging positive narratives
through digital media. Interestingly, only one respondent mentioned the Two-State Solution,
showing that participants prioritize grassroots educational efforts over formal political
resolutions.

Overall, the Sesame Street Israel-Palestine version is considered highly effective in
conveying messages of peace, empathy, and coexistence. Respondents appreciate the program’s
ability to encourage critical thinking and emotional understanding while recognizing areas for
improvement, such as representation balance and broader accessibility. To maximize its impact,
the program should strengthen empathetic narratives, enhance creative engagement, and
leverage digital platforms to reach wider audiences. This indicates that educational media can

play a significant role in conflict transformation when implemented thoughtfully and inclusively.

Conclusions

The findings of this study demonstrate that the Sesame Street Israel—Palestine versions,
Rechov Sumsum and Shara’a Simsim, are highly effective in promoting values of peace education,
such as coexistence, tolerance, equality, and empathy. The overall effectiveness score reached
89.8%, indicating a strong positive reception among Indonesian students. Respondents
particularly appreciated the program’s ability to deliver messages of peaceful coexistence
(94.2%), equality (94.2%), and optimism about achieving peace (94.2%). Qualitative responses
also highlighted that messages of humanity and mutual respect resonated deeply with viewers.
However, the study identified several areas for improvement, including the need for greater
creative engagement, balanced representation of both Palestinian and Israeli narratives, and

wider accessibility of the program across affected regions.
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While this study provides valuable insights into the role of educational media in
peacebuilding, future research should broaden its scope by incorporating larger and more diverse
samples across different educational and cultural contexts. Comparative studies involving
audiences from various countries could reveal cross-cultural differences in perceptions of peace
education. Moreover, future researchers could examine the long-term impact of exposure to
such media on children’s and young adults’ attitudes toward conflict resolution. It is also
recommended to investigate the integration of digital platforms and interactive media in
promoting peace narratives, as well as the influence of political, religious, and cultural factors on
audience reception. By exploring these dimensions, future studies can contribute to developing
more inclusive, innovative, and sustainable models for peace education through audiovisual

media.
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